"INCLUSIVE" EDUCATION versus "INTEGRATED" EDUCATION
(from Coalition Magazine, August 2000)
In this article Joe Whittaker unravels some of the confusion around the educational goals of 'integration' and 'inclusion'. He also identifies the three key conditions in legislation which have been used routinely by L.E.A.'s to prevent disabled children from attending their local mainstream school. Unless these conditions are removed from the new Special Educational Needs Bill the debate about integration or inclusion will remain as, Joe says, "purely academic".
For the last five years the terminology relating to inclusive education and integrated education has been used interchangeably, causing much confusion.
The term "integration" was given a specific description in the Warnock Report (1978). This report was a major landmark in Special Schooling for England and Wales, and forms the foundation of the 1981 Education Act. The Warnock Committee spent three years looking at schooling for Disabled Children, and the report at the time was described as "an integrationists charter", advocating a move away from special segregated schooling to mainstream schools.
The Warnock Report discussed and introduced three types of integrated education:
• Locational Integration
• Social Integration
• Functional Integration
Social Integration: this meant that children from special schools should visit mainstream schools and engage in some social activities, perhaps "play time", and lunch times with non-disabled children.
Locational Integration: this meant that children from special schools should be located on the same site as non-disabled children, but in separate/special units or classrooms, with special staff.
Functional Integration: this meant that children from special schools "might" be able to function within the mainstream curriculum.
The concept on integration, which emerged from The Warnock Report was the physical "placement" of a disabled child into a mainstream setting. There was no expectation that the mainstream school should change to accommodate the contribution of the disabled child. Rather, the disabled child would only be integrated if they presented themselves as the non-disabled child.
Current educational legislation states that Disabled Children should have a "Statement of Special Educational Needs". Disabled Children do not have the same rights as their non-disabled peers.
Disabled Children can be forced by law to attend a segregated school. If a Disabled Child wants to attend their local mainstream school, the local education authority can stop this if:
• The child is told that their "special educational needs" cannot be met in the local mainstream school.
• The child's presence in the local mainstream school negatively interferes with the educational achievements of the other children
• The child's integration is not an efficient use of resources
Since 1981 all local education authorities have used these three conditions to prevent Disabled Children from attending their local mainstream school.
A shift away from Integration to Inclusion
The term "inclusive education" can be traced to a group of American and Canadian educationists who visited the U.K. in 1989. Inclusive education was introduced to make a clear distinction from the practice of integrated education. Inclusive education was not about ''placing" or assimilating a Disabled Child into a mainstream setting. The term was used very definitely to indicate that the placement of a Disabled Child into a mainstream setting was only the first stage of a very important process of inclusion. Once the Disabled Child was in the mainstream setting there was an expectation that the school would change as a response to the contribution and participation of the Disabled Child.
Inclusive education is the recognition and celebration of diversity within the learning environment. It means that we have to adopt different teaching and learning styles, design a wider range of materials for learning, and provide support systems to meet the particular requirements of each child. Within such a setting all children will be enabled to participate and contribute to meeting the overall curriculum objectives.
The advocates of inclusive education would also argue that no teacher, no school, no education authority has the power to give inclusion to any child, the child has to feel included. The child has to feel a part of the school. The child has to feel wanted. The child has to feel that their contribution Is equally valued, and that they will be missed if they are not there!
How we achieve such a school is open to debate. and subject to continual reflection and change. However, until we win the struggle to give Disabled Children the same rights of access to mainstream educational opportunities as non-disabled children. the discussion about integration or inclusion is purely academic.
The postcard below was sent by the Alliance for Inclusive Education to David Blunkett. The three holes in the bucket are the three conditions referred to by Joe Whittaker.
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Image description: drawing of a bucket with a hole in it, and the below text:
If a bucket has three holes it is no good patching up two of them
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